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The purpose of the Commission goal area of Early Learning is to provide early learning 
opportunities for young children to maximize their potential to succeed in school.
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EARLY LEARNING PROGRAMS REPORT 
This report describes the Commission’s investments in Early Learning programs for young children, as well 
as the impact of those investments. The Early Learning programs designed to support opportunities for young 
children to maximize their potential to succeed in school. The Commission supports programmatic initiatives 
in school readiness, early literacy and language development, early STEM (science, technology, engineering, 
and mathematics) education and early learning quality improvement programs. 
 
Fiscal Year 2016/17 Snapshot: 

• 92% of children could identify his or her written name at the end of services, 
exceeding the Commission goal of 75%. 

• 86% of children could recite at least five numbers in order, exceeding the 
Commission’s goal of 80%. 

• 82% of parents taught their children letters, numbers, or words at least three times in 
the prior week at the end of services, compared to 73% at the beginning of services 

• $44,832,484 was raised through Early Learning program fees, individual and 
foundation donations, and government funds and grants 

 
 

WHY INVEST IN EARLY LEARNING? 
Early learning skills lay the foundation for children’s success in school. An analysis of six 
longitudinal studies showed the strongest predictors of later achievement in school are 
school-entry math, reading, and attention skills.1 Yet there are many children in Orange 
County who start kindergarten lacking certain skills. Children who are not proficient readers 
by the end of third grade are four times more likely to leave school without a diploma than 
proficient readers.2 Students that drop out of high school earn approximately $10,000 a year 
less than graduates,3 and cost society an estimated $292,000 over their lifetime.4  

Research shows that quality birth-to-five early childhood education delivers the greatest 
return on investment5. Every dollar invested in high-quality early childhood education for 
disadvantaged children delivers a 13% annual return on investment, significantly higher than 
the 7-10% return delivered by preschool alone.6 Here in Orange County there are many ways 
children can receive early childhood education, whether it is in a preschool’s setting, early 
literacy programs or other parent/child learning initiatives. 

																																																								
1 Duncan GJ, Dowsett CJ, Claessens A, Magnuson K, Huston AC, Klebanov P, Pagani LS, Feinstein L, 

Engel M, Brooks-Gunn J, Sexton H, Duckworth K, Japel C. (2007). “School readiness and later 
achievement.” Developmental Psychology 43.06: 1428-46. Web. 6 Sept. 2015. 

2 Hernandez DJ. (2012). “Double Jeopardy: How Third-Grade reading skills and Poverty Influence High 
School Graduation.” The Annie E. Casey Foundation. Web. 6 Sept. 2015. 

3 http://www.census.gov/compendia/statab/2012/tables/12s0232.pdf 
4 Sum A, KhatiwadaI, McLaughlin J. (2009). “The Consequences of Dropping Out of High School.” 

Northeastern University. 
5  www.heckmanequation.org 
6 Ibid	
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In 2016, 52% of children in Orange County were developmentally ready for kindergarten, 
the same as in 2015. Orange County measures children’s readiness for school by using the 
Early Development Index (EDI). The EDI tracks five areas of a children’s development: 
physical health and well-being; communication skills and general knowledge; social 
competence; physical health and well-being; communication skills and general knowledge; 
social competence; emotional maturity; and language and cognitive development.  
Kindergartners attending public schools are assessed to determine their readiness when they 
first enter school. Children are considered developmentally ready for school if they are on 
track in all five areas.7 

The Commission is utilizing EDI data and other outcome measures to determine how best 
to invest in early learning programs that will help Orange County’s children develop 
important skills.  To address the achievement gap that exists in Orange County, programs 
are focused on reaching children and families in all communities. The Commission’s Early 
Learning programs consist of the following programs and initiatives: 

• Early Learning Specialists 
• Early Literacy & Math Program/AmeriCorps 
• OC Reads (formerly Champions for Children’s Literacy) 
• Readiness on the Road 
• OC STEM Initiative 
• Quality Start OC 
• Early Development Index 

The investment in the Early Learning programs supports the strategic plan outcomes to: 

• Increase all children’s developmental skills to be proficient learners in school 
• Increase quality of early care and education 
• Increase early educator, parent and caregiver knowledge and skills to promote 

children’s readiness for school 
• Improve transitions of children from preschool to kindergarten. 

 

																																																								
7 Orange County Community Indicators Report 2017 
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EARLY LEARNING SPECIALISTS 
Since 2000, the Commission has partnered with the following 24 school districts in Orange 
County to fund and hire Early Learning Specialists. School districts receive funding based on 
their kindergarten population. The Early Learning Specialists provide early care and 
education opportunities, and connect families with community resources.  

1. Anaheim Elementary  13.   Laguna Beach Unified  
2. Brea Olinda Unified 14.   Los Alamitos Unified 
3. Buena Park 15.   Magnolia 
4. Capistrano Unified 16.   Newport-Mesa Unified 
5. Centralia 17.   Ocean View 
6. Cypress 18.   Orange Unified 
7. Fountain Valley 19.   Placentia-Yorba Linda Unified 
8. Fullerton 20.   Saddleback Valley Unified 
9. Garden Grove Unified 21.   Santa Ana Unified 
10. Huntington Beach City 22.   Savanna 
11. Irvine Unified 23.   Tustin Unified 
12. La Habra City/Lowell Joint 24.   Westminster 

  

The Orange County Department of Education (OCDE) manages the Early Learning 
Specialists’ professional development training and technical assistance at the 24 school 
districts. 

INVESTMENTS 

Since Fiscal Year 2000/01, more than $96 million has been invested in school based, school 
readiness programs. This countywide program allows Early Learning Specialists to develop 
strategies to help children enter school ready to learn. 

In February 2017, three-year agreements were approved totaling $7,345,200 ($2,451,400 
annually) to renew funding for school districts with kindergarten populations. The term of 
the agreement is July 1, 2017 thru June 30, 2020. The school districts received funding for 
Early Learning Specialist positions, based on their district’s kindergarten enrollment. Fiscal 
Year 2014/15 concluded a countywide allocation of State School Readiness funds, leading to 
a decreased Early Learning Specialist budget in Fiscal Years 2015/16 and 2016/17. 
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The OCDE was identified as a critical partner and approved a three year agreement for 
$150,000 ($50,000 annually) to advocate the use and implementation of Early Development 
Index (EDI) data to school district superintendents and educational programs; serve as the 
countywide advocate for early learning, Local Control Accountability Plan (LCAP), and 
children’s policy issues; serve as the lead STEM practitioner for the OC STEM Initiative; 
and provide meeting space and manage logistics for the countywide Early Learning 
Specialists meetings. 

OUTCOMES 

• 96% of children could correctly name at least two shapes at the end of services, 
exceeding the Commission goal of 80% 

• 89% of children could recite at least five numbers in order, exceeding the Commission’s 
goal of 80%. 

• 91% of children could identify his or her written name at the end of services, compared 
to only 81% at the beginning of services 

• 82% of parents taught their children letters, numbers, or words at least three times in the 
prior week at the end of services, compared to 73% at the beginning of services 

• $44,832,484 was raised through program fees, individual and foundation donations, and 
government funds and grant 

HIGHLIGHTS 

Learning Link 

Twenty school districts are operating Learning Link programs in conjunction with the Early 
Learning Specialists. The goal of the Learning Link program is to provide an accessible and 
creative learning environment to help young children become better prepared for 
kindergarten and guide parents in their role as their children’s first teacher. Learning Link is 
an interactive place for parents to bond with their children and to support their growth 
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across a range of disciplines, including early education, language development, health and 
wellness, and family support. In Fiscal Year 2016/17, more than 3,000 children participated 
in drop-in, family focused early learning programs and more than 34,000 services were 
provided. 

Unique Statewide Student Identifier 

The state of California utilizes a Statewide Student Identifier (SSID) which is a unique, non-
personally-identifiable number linked to a given individual student within the California 
public K–12 educational system. SSIDs are used to maintain data on individual students, 
such as linking students to statewide assessment scores and tracking students in and out of 
schools and Local Education Agencies (LEA) in order to determine more accurate dropout 
and graduation rates. In Orange County, the majority of school districts now assign a 
transferrable number into the state system that offers the ability to link children earlier than 
kindergarten. Last year, more than 11,000 preschool children were assigned an SSID and 
were added into the system. School districts have begun to analyze this connected data as 
children move through the grades. The data supports that children who have early learning 
experiences need fewer services including special education and grade retention. This data 
also assists districts in earlier planning for incoming students in regards to classroom 
assignments, proposed interventions and smoother transitions into the K-12 system. 

Sustainability Planning 

The Early Learning Specialists develop strategies for program sustainability and help to build 
capacity for organizations that help parents to become their child’s first teacher. These 
strategies have included internal cost reductions and program efficiencies, fee-for-service 
models, and federal and state revenue sources such as the Local Control Funding Formula 
(LCFF). Many school districts now include early learning in their school district's Local 
Control Accountability Plan (LCAP). In Fiscal Year 2016/17, Orange County school 
districts were awarded approximately $4 million in ongoing state preschool funding to serve 
more than 800 children in all-inclusive full day and part day programs. Of signifiance is the 
fact that three school districts were new to this funding source. Currently 20 of the 24 school 
districts that have a kindergarten population provide state preschool. Through this funding, 
almost $39 million a year provides ongoing sustainable services for early learning programs.  

CHALLENGES 

Adding early learning to the Local Control Accountability Plan (LCAP). School districts are 
recognizing that early learning is a core part of the educational system, however dedicated 
funding has not been pronounced. Inclusion in their LCAP would ensure county-wide 
district level commitment.  

Physical space in schools dedicated to early learning. Although most school districts in Orange 
County are experiencing declining enrollment, it is still often difficult to dedicate appropriate 
space for early learning programs. Occupancy, bathroom and playground regulations differ 
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from kindergarten requirements which necessitates additional planning and facility 
preparation. 
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EARLY LITERACY AND MATH 
Fiscal Year 2016/17 marked the sixth year of the catalytic funding agreement with THINK 
Together to implement the following early literacy and math programs: Center-Based Early 
Literacy, Book Bank, Read for the Record, Raising a Reader, Reach Out and Read (ROR), 
and the Early Learning STEM Conference. THINK Together also manages 30 AmeriCorps 
members that support the early learning programs targeted at low income children at the 
Boys and Girls Clubs of Garden Grove and THINK Together. In addition to providing 
direct services to children, the AmeriCorps members assist agencies with developing long-
term sustainability through the recruitment and support of volunteers.  

Center-Based Early Literacy Programs 

Center-Based Early Literacy programs foster early learning and math literacy among three to 
four year-olds by developing foundational skills that are aligned with the Pre-school 
Foundations utilized by the state of California. The Center-Based Learning Program is 
contingent on the support of 26 AmeriCorps members. 

The program also provides parents/caregivers with age-appropriate early learning and math 
literacy strategies that can be used at home to engage their children and support their 
continued learning. As parents begin to emulate the strategies they have learned in the class 
at home, children’s learning is reinforced.  

In FY 2016/17, the Center-Based Early Literacy programs served 1,038 children and 155 
adult participants/guardians in one of the two 15-week sessions.  The courses focused on 
evidence-based school readiness services and/or drop-in, family focused early learning 
programs. These sessions took place at eight different school sites located in six different 
cities in Orange County. The demographic makeup of the communities served at the 
different sites varied widely, and the data confirm that communities of high-need 
successfully accessed the program.  

The Center-based programs were evaluated, quantitatively, using the Phonological 
Awareness Literacy Screening (PALS) tool, a scientifically-based phonological awareness and 
literacy screening that measures children’s development of important literacy fundamentals. 
The PALS was administered to each student at the end of the first and second session to 
children four years old and older, and compared to two years ago, there was tremendous 
improvement. The PALS evaluation report includes comprehensive data on the Center-base 
program results. 

Book Bank Program 

The Book Bank collects new and gently-used books throughout the year and processes them 
for redistribution to all communities in Orange County so families can begin to build a 
home-library. The book collection and distribution goals were exceeded in Fiscal Year 
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2016/17, with 103,028 children’s books being redistributed to multiple communities across 
Orange County. 

The We Care Wednesday event at the Orange County Fair garnered more than 76,134 books. 
The program will continue to expand its scope by fostering and solidifying new partnerships, 
refining current book cleaning and distribution systems, and providing more opportunities 
for partners to contribute.  

Read for the Record 

Read for the Record is a national event led by Jumpstart to raise awareness of the 
importance of early literacy. Jumpstart selects a children’s book to be read at various venues 
across the country, setting records for the largest reading experience. During the week of 
October 24, 2016, “The Bear Ate Your Sandwich,” by Julia Sarcone-Roach, was read to a 
record number of 58,679 children across the country. THINK Together partnered with Help 
Me Grow to provide resources to families and read this book during weekends at Orange 
County’s Festival of Children. Like last year, Wonder Grove Kids provided an animated 
character, “Maria” who read the story to children.  

Since 2009, the number of children ages 0 – 5 that have been read to has risen steadily.  

Raising a Reader 

Raising a Reader is an early literacy and family engagement program designed to help 
families develop book sharing routines with their children. To practice the habit of sharing 
books, families are provided with a different book bag each week that contains award-
winning books that they can read with their children. With constant access to new books, 
caregivers can engage children in regular reading to develop a child’s literacy. Raising a 
Reader is provided through the Center-Based Early Literacy program sites as well as external 
partnership sites. The relationship with the Raising a Reader organization is continuously 
seeking new opportunities and funding new classrooms. 

In total, 2,478 bags are in rotation in Orange County at sites managed by THINK Together. 
The new processes continue to facilitate the program running as efficiently as possible, 
including required trainings, MOUs and scheduled site visits. The partnerships with The 
Masons of California has remained strong. Through funding from the Masons, Think 
continued to expand programming to nine sites, with four sites in Santa Ana, one site in 
Orange, two sites in Anaheim and two sites in Buena Park.  RAR has also expanded their 
book selections. Each bag includes a financial literacy book, and a book focusing on Science, 
Technology, Engineering and Math (STEM). RAR continues to grow, according to the goals 
set forth in the strategic plan. 

Reach Out and Read 

The Reach Out and Read program promotes the importance of parents reading with their 
young children at home. Pediatric medical clinics receive new and gently used books for 
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pediatricians to use during Child Wellness Visits. Trained volunteer readers read to children 
in the waiting room. Readers model how to engage the child in early literacy behaviors and 
effective reading strategies for parents. Parents receive materials and other resources that 
support literacy development in their children. 

The Reach Out and Read model continued to surpass the number of children read to, as well 
as the number of volunteers trained. A total of 171 new volunteers were trained as readers in 
FY 2016-2017, and 1,379 children were read to throughout the year. 

AmeriCorps 

The federal AmeriCorps places thousands of young adults into intensive service positions 
where they learn valuable work skills, earn money for education, and develop an appreciation 
for citizenship. THINK Together manages 30 AmeriCorps members that are serving in 
Orange County’s high need communities. Four AmeriCorps members are serving at the 
Boys & Girls Clubs of Garden Grove’s Readiness on the Road program; and 26 are serving 
at THINK Together’s Early Literacy and Math program. 

INVESTMENTS 

In Fiscal Year 2011/12, THINK Together was awarded $1 million to manage the Early 
Literacy and Math Program. In Fiscal Year 2012/13, THINK Together received a $5 million 
catalytic award with a service payback provision through 2022. Annual operating funds were 
also allocated to support the program. Operating funding began at $750,000, and decreased 
by $250,000 for the next two-years landing at $250,000 in the third year. In Fiscal Year 
2015/16, an additional $60,000 was allocated to support the AmeriCorps program resulting 
in $310,000 of operational funding. Since Fiscal Year 2010/11, nearly $15 million has been 
invested in the AmeriCorps programs. 

In February 2017, a new three year agreement for the AmeriCorps and Early Literacy and 
Math programs was awarded in the amount of $930,000 ($310,000 annually) for the term of 
July 1, 2017 through June 30, 2020. 

OUTCOMES 

• 85% of children could identify his or her written name at the end of services, compared 
to only 65% at the beginning of services  

• 92% of children could correctly name at least two shapes at the end of services, 
compared to only 79% at the beginning of services 

• 80% of children could recite more than five numbers in order at the end of services, 
compared to only 57% at the beginning of services  

• 103,028 books distributed to children 
• 51,000 hours served by AmeriCorps members 
• 3,420 children read to at physician’s offices or clinics (Reach Out and Read) 
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• 173 children and 155 parents participated in a drop-in, family focused early learning 
program (Learning Link) 

HIGHLIGHTS 

Raising a Reader expanded into additional early learning classrooms and elementary schools 
in Anaheim and La Habra. Using the Early Development Index (EDI) data to identify 
appropriate sites, THINK Together grew the program by 147 book bags with the support of 
the Masons. 

With the use of the EDI data, THINK Together implemented two new Learning Link sites 
in the Newport Mesa Unified School District, serving more than 40 new families.  

CHALLENGES 

Long term sustainability is critical to continue the early literacy and math programs when the 
catalytic agreement ends in 2022. THINK Together is challenged to meet the fundraising 
requirements identified in their strategic plan. Operational funding for years two and three of 
their current agreement is contingent on demonstrable progress in raising additional funds to 
support the program at the end of the catalytic agreement. 

Continuous training and technical assistance across all service options is an ongoing 
challenge due to the term limits of the AmeriCorps members. Training and technical 
assistance is critical for the fidelity to curriculum and program outcomes. Future plans 
include monthly professional development trainings to inform and engage staff in their 
programs and professional growth. Professional development training plans will also include 
training on infant and toddlers as this population is becoming the core of client services. 

 



	

OC READS 
FY 16/17 

 



Early Learning, OC Reads, Fiscal Year 2016/17  1 of 3 
	

OC READS 
OC Reads, formerly Champions for Children’s Literacy, is a collaboration that began in FY 
2014/15 between the Commission, Orange County United Way and the Orange County 
Community Foundation to develop a shared funding model to improve early literacy 
outcomes in Orange County. Representatives from the three organizations comprise the 
leadership team that meet to expand and improve evidence-based literacy programs and 
interventions for young children 0-8 in communities most at risk of not achieving grade level 
reading as identified by the Early Development Index (EDI) and Smarter Balanced Test 
scores. 

INVESTMENTS 

In Fiscal Year 2014/15, the Commission and United Way each allocated $36,000 to jointly 
fund an OC Reads project manager. In Fiscal Year 2015/16, an annual allocation of 
$150,000 for three years was allocated to a shared funding pool to improve literacy 
outcomes. Only $128,731 was spent in Fiscal Year 2016/17. The United Way and 
Community Foundation each added $100,000 to the pool for a total annual funding amount 
of $350,000. The Orange County Community Foundation increased their allocation to 
$300,000 for Fiscal Year 2017/18. The Orange County United Way is the fiscal lead for the 
shared funding pool. 

Funder 2016/17 2017/18 2018/19 Restrictions 
Children & Families 
Commission 

$128,731 $170,000  $150,000 Children 0-5 

OC Community 
Foundation 

$100,000 $300,000 $100,000 Gift to educational 
institutions 

OC United Way $100,000 $100,000 $100,000 Children 0-8 
Total $328,731 $570,000 $350,000  

OUTCOMES 

• 275 children were provided “Let’s Read Together” classes, and 1,416 services were 
offered 

• 201 parents completed school readiness and child development education sessions 
• 165 parents received referrals for 548 services 
• 21 parents completed health education sessions 

HIGHLIGHTS 

In March 2016, a Request for Proposals was distributed to 70 individuals representing more 
than 30 organizations that serve six targeted communities determined by the Early 
Development Index data and the Smarter Balance Test scores. The applicants were required 
to create a collaborative model using proven evidence-based literacy programs and 
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interventions. Applicants were also required to provide 1:1 match funding. The programs 
and intervention strategies were expected to be sustainable, measurable, and scalable. The 
following four eligible communities were funded. 

• Anaheim Elementary School District- Integrated Model City’s “Footsteps 2 Brilliance” 
Mobile Technology Platform. Key application is the Academic Language Program 
for Students that delivers interactive e-books and education games to smart phones 
and tablets. Funding amount of $100,000 supported the purchase of one-year license, 
training and implementation package. 

• Boys and Girls Club of Central Orange Coast - Expanded Flying Start, early literacy 
intervention, from eight to 15 school sites. The program was developed in 2014 and 
provides effective in-school and summer literacy activities, with monthly family 
literacy nights. Funding amount of $100,000 supported staffing, curriculum 
purchase, tablets, and staff training. 

• Boys and Girls Clubs of Garden Grove- Integrated the Words Alive Literacy model in the 
existing Readiness on the Road early learning program. The program includes home 
focused interventions including book sharing, reading activities and kindergarten tool 
kits. Funding amount of $52,448 supported staffing, books, activity materials and 
screening tools. 

• La Habra City School District – Expanded the existing School Readiness Literacy 
Program/Learning Link and developed extended Summer Readiness Learning 
Program implementing California Department of Education’s Preschool Learning 
Foundations. Trained Community Liaisons, led by a certified teacher, models literacy 
activities for parents, caregivers and children. Funding amount of $61,283 supported 
staffing, books and supplies. 

Commission funding was only used to support the early intervention programs in the 
communities of Garden Grove and La Habra, funding from United Way and the 
Community Foundation supported the school aged programs. Three of the four programs 
were able to achieve or surpass targeted outcomes. It was mutually decided to discontinue 
the Boys and Girls Club of Garden Grove program due to the inability to engage the 
targeted communities after several adjustments to the program. 

A key factor in success for these programs is the importance of community engagement. 
Strengthening the community’s understanding of the importance of early literacy and 
partnerships between the school district and community providers are a critical component 
for this process. 

CHALLENGES 

The challenge for future years is to build on the momentum and partnerships developed in 
the first year in the following areas: 
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• Early Developmental Index - In Anaheim and La Habra, the EDI will be used to 
develop a deeper understanding of the strengths and vulnerabilities of young 
children. With the Santa Ana Early Learning Initiative as a program model, the focus 
will be on building a diverse stakeholder group for each community, shared 
measurements of success, and strategies to align early learning programs. 

• Alignment – Link the programs funded by OC Reads with other community 
campaigns for greater support of early literacy efforts. Specifically, PBS SoCal’s early 
learning outreach in Anaheim and La Habra to increase parent engagement and 
knowledge about free resources available through PBS. 

• School Aged Interventions - Commission funding will not be used for school aged 
intervention. The Orange County Community Foundation and United Way will meet 
with school districts to discuss the potential to use OC Reads funding to directly 
support children who have been identified at-risk of not reading at grade level by 
third grade. 
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READINESS ON THE ROAD 
The Boys and Girls Club of Garden Grove provides early learning services as well as health 
services. The early learning portion of the contract includes an evidence-based school 
readiness program (Readiness on the Road), which uses a modified High Scope curriculum. 
The program also includes developmental screenings, referrals and follow up; parent 
education classes; professional development classes for early care providers; and support for 
Learning Links. 

The health component, known as Access to Resources for Children’s Health, Education, and 
Support (ARCHES) links families with young children with health services at the Garden 
Grove Health Center, including referrals and follow up for general health, dental, vision and 
family support; assists with insurance enrollment; and provides outreach to homeless 
families for health services. 

Using the American Academy of Pediatrics recommended developmental screening tool of 
the Ages and Stages Questionnaire (ASQ), the Boys and Girls Club of Garden Grove works 
with parents to assess children in the program, identify issues or concerns, and then teach 
parents how to navigate the systems in order to help children be healthy and ready to learn. 

INVESTMENTS 

The Boys and Girls Club of Garden Grove received an annual allocation of $437,400 from 
Fiscal Year 2011/12 through Fiscal Year 2014/15, with a reduction to $294,700 for Fiscal 
Year 2015/16 and $259,700 for Fiscal Year 2016/17. In Fiscal Year 2017/18 the Club 
received a one-year allocation of $79,000 to transition the Readiness on the Road program to 
other funding sources or to provide alternative options to families that are interested in early 
learning programs. The transitional services include a volunteer coordinator and a fund 
developer. The Garden Grove Unified School District has early learning programs with 
similar activities that are available for families in the community. 
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OUTCOMES 

• 79% of children could count a group of three to five objects by touching each object at 
the end of services, compared to 63% at the beginning of services 

• 95% of parents taught their children letters, numbers, or words at least three times in the 
prior week at the end of services, compared to 80% at the beginning of services 

• 55% of children knew none of the alphabet letters by name at the beginning of services 
compared to only 5% at the end of services 

• $36,222 in Medi-Cal Administrative Activities (MAA) reimbursement funding 
• 588 children received developmental or behavioral screenings 
• 118 parents received follow up on a referral made for their child, and services were 

accessed. 

HIGHLIGHTS 

As a portion of a sustainability plan that began in 2011, MAA was implemented into 
program claiming plans for early learning and ARCHES programs beginning in 2013. Since 
implementation, MAA has produced 50 percent of claimable staff time dedicated to Medi-
Cal outreach and linkage to services. In Fiscal Year 2016/17, MAA reimbursement for Fiscal 
Years 2013/14 and 2014/15 were received. After a times survey allocation, the early learning 
program received $36,222. The program is expected to receive $12,000 to $15,000 for Fiscal 
Year 2015/16. MAA funding is reinvested back into staffing, evaluation and program 
development and expansion.  

CHALLENGES 

School enrollment within the Garden Grove Unified School District is currently in decline. 
Many families within the targeted population are facing significant financial difficulty, are 
transient, and frequently move to schools in other school districts or other counties. Birth 
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rates across southern California have also fallen and the number of families with children 0-5 
continues to decrease. The natural decline of the service population created difficulty in 
recruiting and retaining a constant group of children and families for each program session. 
Revising the program schedule to include afternoon hours was not optimal as children were 
less responsive and participative than in the morning. 

A barrier for the target population is immigration, deportation, and the security of the family 
unit among undocumented families. This issue discouraged many families from seeking 
support services and created additional barriers for the program to identify, communicate, 
and recruit children and families for early learning services. 
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OC STEM INITIATIVE 
Compelling evidence suggests that the achievement gaps that exist between student groups 
in second grade are foreshadowed at kindergarten entry.1 Research also suggests that very 
young children are ready to learn a broad array of mathematics content that will give them a 
solid base for future learning.2 Six longitudinal studies showed that early math skills are the 
most powerful predictor of later school success.3 And in a survey conducted in 2010, 
Californians reported seeing early science as foundational to success in high school.4 

This is important because while the United States lags behind other nations in STEM 
(Science, Technology, Engineering, and Mathematics) education, California is projecting a 
growth in STEM careers. 

Further, overall STEM occupations pay well at all educational levels. People in STEM 
occupations with a high school diploma or less have higher lifetime earnings than people in 
other occupations with similar education levels (approximately $500,000 more). Similarly, 
STEM majors make substantially more over their lifetime than non-STEM majors.5 Quality 
STEM education is important for Orange County’s youngest children to be able to succeed 
in school, as well as for the development of Orange County’s future workforce. 

The Commission is a member of the OC STEM 
Initiative that began in 2011 as a partnership with 
the Samueli Foundation and has expanded to a 
membership organization comprised of business 
foundations, educational organizations, and content experts. The focus is on the full 
continuum of learning from preschool through college, with the overarching goal that 
students are college and career ready in STEM fields. 

INVESTMENTS 

In Fiscal Year 2011/12, the Commission allocated $250,000 over three years to the OC 
STEM Initiative to develop a strategic plan, launch the program and secure other funding 
partners. In Fiscal Year 2014/15, funding for the program was renewed at $125,000 for an 
additional three years to support the implementation the OC STEM Initiative Strategic Plan. 

																																																								
1 California’s Math Pipeline: Success Begins Early, July 2011 
2 Duncan, G, Dowsett, C., Claessens, A., Magnuson, K., Huston, A., Klebanov, P., Pagani, L., et al. (2007) 

School Readiness and Later Achievement. Developmental Psychology, 43, 1428-1446. 
3 Ibid. 
4 A Priority for California’s Future: Science for Students – Analysis of Public Opinion Research (2010). 

Sacramento, CA: The Center for the Future of Teaching and Learning at WestEd. 
5 Carnevale, A, Smith, N. and Melton, M. (2011). STEM Science, Technology Engineering, Mathematics – 

Full Report. Georgetown University Center on Education and the Workforce. 
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In February 2017, a three year agreement was approved for $105,000 ($35,000 annually) for 
the term of July 1, 2017 thru June 30, 2020. The agreement continues to focus on early 
learning utilizing Early Learning Index (EDI data) with the OC STEM Initiative. 
Concentrating on improving STEM education, $10,000 was allocated of early learning time 
to support the Ecosystem Institute, a professional learning institute designed to strengthen 
Orange County school district leadership through the development of STEM Learning 
Ecosystems and implementation of Science, Technology, Engineering and Mathematics 
(STEM) education programs over an intensive 12-month time period.  The program has 
created a catalytic “systems-change” ensuring children are exposed to STEM disciplines at an 
early age.  The OC STEM Initiative is a major partner in the annual Early Learning STEM 
symposium and the Board membership provides networking opportunities with STEM 
focused organizations and exposure to “thought leadership.” 

 

OUTCOMES 

• 400+ attended the 2017 Early Childhood STEM Symposium 
• 9 school districts participated in the STEM EcoSystem 
 

HIGHLIGHTS  

Early Childhood STEM Symposium 

More than 400 early educators and administrators attended the 2017 Early Childhood STEM 
Symposium as the Anaheim Marriott in March 2017. The successful event included a 
discussion with experts on creating a STEM-based environment, which was followed by 
hands-on workshops that included activities and projects that participants can recreate in 
their classrooms. The highlight of the event was the key note presentation by NASA 
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astronaut Leland Melvin who shared his story. Mr. Melvin engaged the audience with his life 
story that included a time in the National Football League and two trips on the Space Shuttle 
Atlantis to help build the International Space Station. The event was planned in partnership 
with the OC STEM Initiative, Orange County Department of Education, and THINK 
Together. 

STEM EcoSystem 

Nine school districts participated in the year-long Cohort 2 Ecosystem Institute. This cohort 
participated in site visits at STEM focused businesses to strengthen the partnerships between 
school and community. In addition, a day of training was dedicated to early learning 
workshops and EDI data information. Discussion included the intersection and importance 
of instructional practices and articulation with programs serving children 0-5 and K-3 
schools.  

The engagement of the Early Learning Specialists at each district has raised awareness in 
realizing the amount of early learning services provided within their school district and 
community. It also has offered time for staff to bridge information between all ecosystem 
partners. 

CHALLENGES 

Eighteen of the 27 Orange County school districts have participated in the OC STEM 
Ecosystem Institute. However, there is a lack of full participation of every school district due 
to the amount of off campus staff time needed to participate in the year-long program, lack 
of recognizable benefit to their existing STEM instruction, and alignment with their Local 
Control Accountability Plan priorities. 

There continues to be limited understanding regarding what early STEM education entails. 
Membership on the OC STEM leadership committee is critical to continue advocating for 
the inclusion of early learning in OC STEM programs and activities as appropriate. 
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QUALITY START OC  
Forty years of research shows that children receiving high quality early education are more 
likely to be prepared and do better in school, graduate high school, attend college or job 
training, earn higher wages, and lead longer, healthier lives. A quality rating and 
improvement system (QRIS) is a systemic approach to assess, improve, and communicate 
the effectiveness and quality of early education programs. Participating programs are 
assessed every two years, and are assigned an overall rating of 1-5 stars. California’s QRIS 
measures: child assessment; health and developmental screening; teacher and director 
qualifications; and classroom instruction. 

Orange County Department of Education (OCDE) 
operates the Quality Start OC QRIS. Funding comes 
from the California Department of Education QRIS 
Block grants, and First 5 California IMPACT (Improve 
and Maximize Programs so All Children Thrive) and 
Hub grants. These funds allow OCDE to assess, rate, 
and provide quality improvement coaching and training to more than 300 preschool 
programs in Orange County. Quality Start OC QRIS participants include school district, 
non-profit, faith-based, family child care, and private providers. 

California counties are divided into 10 hub regions to provide coordination and specialized 
support to the hub member counties and to create economies of scale. The Children and 
Families Commission of Orange County is a member of the Region 9 Hub, which includes 
Imperial, Riverside, and San Bernardino Counties. The OCDE is the most senior 
organization with knowledge and expertise in QRIS due to their groundbreaking work with 
the Race to the Top Early Learning Challenge grant that ended June 30, 2016. As part of the 
grant, OCDE was a member of a statewide consortium to develop the California Rating 
Matrix and Framework. The Region 9 members selected OCDE to provide regional 
coordination, training, and technical expertise. 

INVESTMENTS 

The Commission is the fiscal agent for the four-year (2016/17-2019/20) IMPACT and Hub 
agreements with First 5 California. More than $5 million was awarded to support the 
implementation of Quality Start OC QRIS, and another $2.8 million for Region 9 Hub 
technical assistance. The budget for Fiscal Year 2016/17 was underspent due to delays with 
finalizing the agreements with First 5 California and OCDE. There are not limitations on 
when the funding must be spent, therefore the remaining balance will be re-budgeted over 
the three remaining years of the agreement. 
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OUTCOMES 

• 1,800 hours of preschool instructional coaching 
• 300 hours of technical assistance 
• 273 classroom quality assessments 
• 250 rated centers: 88% are rated as highest quality 
• 63 rated family child care homes: 35% are rated as highest quality 
• 55 professional development trainings 
• 12 Parent Nights 
 

HIGHLIGHTS 

Help Me Grow National Award 

Help Me Grow Orange County and the OCDE team received a $10,000 Help Me Grow 
National Innovations Challenge Grant this year. The Orange County team was one of four 
finalists invited to present. The winning innovation leveraged the Quality Rating and 
Improvement System (QRIS), the Help Me grow infrastructure and the use of mobile 
devices to complete developmental screenings. The Innovation Challenge was developed to 
advance comprehensive early childhood systems that support developmental promotion, 
early detection, referral and linkage to services. 

Orange County Community Colleges 

The Early Childhood Education Roundtable launched, which is a working group comprised 
of QRIS leads and department chairs from each community college child development 
department. This group works to align early childhood course offerings across the county, 
and to leverage resources to develop on-boarding and support courses for English-language 
learners and adults needing technology skills in order to access online coursework. 

Region 9 Hub Partnerships 

The Region 9 Hub has been recognized for its effective communication and collaboration 
across the four participating counties: Imperial, Orange, Riverside, and San Bernardino. Hub 
funds built capacity in each county to deliver coaching and trainings support through several 
series of coach, assessor, and trainer workshops. The successful QRIS Region 9 Hub 
Summer Institute was a four day event of workshops for QRIS staff on systems 
development, training-of-trainers, and marketing strategies. 

CHALLENGES 

Due to changes to both the state and local agreements, much focus was given to resolving 
outstanding issues before the final agreements were signed. Therefore, implementation of 
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the program was significantly delayed. While the program elements, which supports 
preschool programs with resources to improve quality was implemented throughout the 
year, the administrative process to develop “systems change” was delayed. Creating an 
infrastructure and implementation strategy for private and non-traditional preschool 
programs is the focus for Fiscal Year 2017/18. 
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EARLY DEVELOPMENT INDEX (EDI) 
Developed over the course of nearly 30 years, the EDI is a population-based measure of 
early child development and school readiness in five key domains: physical health, social 
competence, emotional maturity, language and cognitive skills, and communications skills 
and general knowledge. Through rigorous, international testing, the EDI has been found to 
be a reliable indicator of a child’s well-being that has been used to monitor populations of 
children over time; report on populations of children in different communities; predict how 
groups of children will do in elementary school; and, inform systems and policies concerning 
young children and their families. 

Collecting EDI tells how the community’s children are doing, what programs and 
opportunities are helping and where additional resources need to be deployed to ensure the 
success of the entire community. The EDI data helps policy makers, nonprofit groups, 
educators and child advocates to quantify the success of programs and policies in place, 
uncover pockets of need and collaborate to ensure necessary support reaches all children. 

The first iteration of EDI was developed in the late 1990s at the Offord Centre at McMaster 
University in Ontario, Canada. In 2008, researchers at UCLA established a licensing 
agreement with the Offord Centre to develop a U.S. version of the EDI. Orange County 
was the vanguard site for implementing the EDI in the United States. Researchers, policy 
makers and child advocates understand that data drives meaningful decisions for early 
childhood education, health and well-being. 

INVESTMENT 

The annual average Commission investment is $300,000. Funding began with the initial pilot 
of the EDI in 2007. Beginning in 2015, in partnership with the county’s 24 elementary 
school districts and kindergarten teachers, data was collected in all of the public schools that 
have a kindergarten population.  

OUTCOMES 

• 61% Ready – Social Competence: Approaches to learning 
• 50% Ready – Physical Health & Well–being: Gross and fine motor skills 
• 46% Ready – Social Competence: Overall social competence 
• 38% Ready – Social Maturity: Prosocial and helping behavior 
• 38% Ready – Communication Skills and General Knowledge 
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HIGHLIGHTS 

Predictive Validity Study 

The University of California, Irvine School of Education conducted a predictive validity 
study of the Early Development Index. The preliminary results confirmed that scores from 
the EDI do predict third grade achievement. The final study for publication is in progress. 

EDI Microsite 

An Early Development Index microsite was added to the Children and Families 
Commission website. The site provides public access to basic information about EDI, how 
children are surveyed, and descriptions of the five developmental domains. The site also 
includes regional maps showing kindergarten readiness data with pop-up information for 
each community, and countywide findings in each of the five domains. The EDI resources 
available for downloading and printing include a program brief, deep dive report, predictive 
validity study, parents’ handbook and the research dossier.  

CHALLENGES 

EDI data is a new resource for school personnel. Although EDI data demonstrates the 
growing need for effective early learning programs, and the positive effect such programs 
have on kindergarten readiness, school principals, and other administrators do not have 
adequate awareness or experience with this information. Some do not currently view EDI 
data as a current priority or focus area and therefore limit EDI’s effectiveness. 
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APPENDICES – DETAILED OUTCOMES TABLES 
Early Learning Specialists 

In fiscal year 2016/17, the Commission’s investment in Early Learning Specialists produced 
the following services and outcomes for children ages birth through five: 

Table 1. Aggregate Data for Early Learning Specialist 
 Children Ages 0-5 Family Members Service Providers 
Number of people 
receiving services*  

13,663 14,603 1,799 

Number of services 
provided 

1,311,620 512,129 6,636 

* Although each grantee reports an unduplicated count, clients served by more than one program may be 
counted more than once when data from multiple grantees are added together. 

Table 2. Description of Children Served in FY 16/17 by Early Learning Specialist 
Programs (n=636) 

Variable Considered Category Label Count1 Percent 
Age at most recent 
interview  

Under Three 
Three through Five 

74 
562 

11.6 
88.4 

Ethnicity Amer. Indian/Alaska Native 
Asian 

Black/African American 
Hispanic/Latino 
Pacific Islander 
White 
Vietnamese 
Multiracial 
Middle Eastern 
Other 
Unknown 

0 
27 
1 

470 
0 

59 
31 
24 
2 
6 

16 

0.0 
4.2 
0.2 

73.9 
0.0 
9.3 
4.9 
3.8 
0.3 
0.9 
2.5 

Primary Language Arabic 
English 
Farsi (Persian) 
Filipino (Tagalog) 
Korean 
Mandarin (Putonghua) 
Spanish 
Vietnamese 
Other 
Unknown 

3 
262 

4 
0 
3 
3 

314 
30 
8 
9 

0.5 
41.2 
0.6 
0.0 
0.5 
0.5 

49.4 
4.7 
1.3 
1.5 

At or Below 200% Federal Poverty Level 419 84.4 
1The counts for specific demographic variables may be less than the total number of children entered into the 
Commission’s Data Collection and Reporting System. This typically occurs because survey respondents 
decline to answer a specific question, or an error in data entry results in an out-of-range value that must be 
deleted. 
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Table 3. Services Provided by Early Learning Specialist Programs 
Strategic Plan 

Outcome 
Service Clients 

Served 
Number of 

Services 
HC.4 Increased percent 
of children growing up 
in healthy and safe 
environments 

Parents receive speech and language services 1,109 1,051 

EL.1 Increased all 
children’s 
developmental skills to 
be proficient learners in 
school 
 

Parents participate in a program designed to increase 
the frequency of reading at home 

11,912 400,401 

Parents receive literacy information/assistance in 
waiting rooms or community events 

3,085 2,743 

Books distributed to children N/A 57,047 
New and used books collected for distribution N/A 49,195 
Children participating in early literacy programs 15,317 1,467,608 
Children participate in early math/STEM programs 461 3,240 

EL.2 Increased quality 
of early care and 
education 

Providers will conduct classroom assessments using 
an established tool such as ECERS or CLASS, and 
develop improvement plans, when needed, to 
improve the quality of existing district and/or 
community ECE programs 

380 379 

Parents participate in a drop-in, family-focused early 
learning program (i.e., Learning Link) 

3,570 32,805 

Children participate in a drop-in, family-focused early 
learning program (i.e., Learning Link)  

3,090 34,439 

EL.3 Increased early 
educator, parent and 
caregiver knowledge 
and skills to promote 
children’s readiness for 
school 

Parents receive tools, resources, information and/or 
training needed to transition their child to school 

27,901 104,696 

Participate in EDI at one of the following levels: 
planning for future implementation; implementing 
EDI; or incorporating EDI data in planning efforts 
(schools) 

N/A 191 

EL.4 Improved 
transitions of children 
entering Kindergarten 
and K-12 system 

Children visit Kindergarten classrooms prior to start 
of school year 

8,825 N/A 

Children's health and development records are 
transferred to their elementary school prior to 
entering Kindergarten 

7,227 N/A 

Children entering preschool programs are assigned a 
unique identifier 

11,332 N/A 

SF.4 Increased access to 
and availability of family 
support services and 
resources 

Providers are educated to increase awareness and 
identification of behavioral health issues for children 
0-5 

1,131 302 

CB.1 Maximize all 
sustainability activities 

Dollar amount raised from program fees/revenue N/A $5,757,375 
Dollar amount raised from individual donations N/A $12,181 
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Strategic Plan 
Outcome 

Service Clients 
Served 

Number of 
Services 

Dollar amount raised from Foundation donations N/A $85,572 
Dollar amount raised from government funds/grants N/A $38,968,356 

CB.2 Increase access 
and efficiency, quality 
and effectiveness 

Provide trainings to build the capacity of the agency 
to increase quality services (including STEM related 
activities) 

1,835 420 

Table 4. Service Outcomes (SOQs) for Early Learning Specialists 
Key Strategic Plan Objectives SOQ Results 

Early Learning 
• 75% of typically developing children 

are effective learners in literacy 
• 19.9% of children knew none of the alphabet letters 

by name at the beginning of services compared to 
only 7.9% at the end of services 

• 75% of typically developing children 
are effective learners in literacy 

• 91.4% of children could identify his or her written 
name at the end of services, compared to only 80.9% 
at the beginning of services 

• 75% of typically developing children 
are effective learners in literacy 

• 98.7% of children had familiarity with books at the 
end of services, compared to 94.2% at the beginning 
of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 95.0% of children could count a group of three to 
five objects by touching each object at the end of 
services, compared to 86.1% at the beginning of 
services. 

• 80% of typically developing children 
are effective learners in numeracy 

• 95.9% of children could correctly name at least two 
shapes at the end of services, compared to only 83.7% 
at the beginning of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 88.6% of children could recite at least five numbers in 
order at the end of services, compared to only 60.0% 
at the beginning of services 

• 75% of typically developing children 
are socially competent 

• 98.2% of children could follow simple two-step oral 
directions at the end of services, compared to 97.4% 
at the beginning of services 

• 75% of typically developing children 
are socially competent 

• 96.4% of children cooperated with the daily 
classroom routine most of the time at the end of 
services, compared to 93.2% at the beginning of 
services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 82.0% of parents taught their children letters, 
numbers, or words at least three times in the prior 
week at the end of services, compared to 72.7% at the 
beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 88.2% of parents played with toys or games indoors 
at least three times in the prior week at the end of 
services, compared to 89.4% at the beginning of 
services 
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Key Strategic Plan Objectives SOQ Results 
• Increase parents’ knowledge and 

involvement in preparing children for 
school 

• 75.0% of parents went on outings with their child at 
least three times in the prior week at the end of 
services, compared to 66.9% at the beginning of 
services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 90.0% of parents talked with their child about daily 
activities at least three times in the prior week at the 
end of services, compared to 90.3% at the beginning 
of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 66.8% of parents played, games, sports or exercised 
with their child at least three times in the prior week 
at the end of services, compared to 65.8% at the 
beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 91.0% of parents felt they had sufficient information 
and support for their child to attend Kindergarten at 
the end of services, compared to 90.9% at the 
beginning of services 

Healthy Children 
• Increase to 100% the number of 

children with health coverage 
• 99.2% of children served had health insurance at the 

end of services (compared to 99.7% at the beginning 
of services) 

• Increase to 100% the proportion of 
children who have a health care home 

• 98.5% of children had a medical health home at the 
end of services (compared to 97.8% at the beginning 
of services) 
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Early Literacy and Math 

Think Together 

In fiscal year 2016/17, the Commission’s investment in Think Together produced the 
following services for children ages birth through five: 

Table 1. Aggregate Data for Think Together 

 Children Ages 0-5  Family Members  Service Providers 
Number of people 
receiving services 

37,112 10,994 212 

Number of services 
provided 

204,758 54,610 27 

    

Table 2. Description of Children Served in FY 16/17 by Think Together (n=201) 
Variable 
Considered Category Label Count1 Percent 

Age at most recent 
interview  

Under Three 
Three through Five 

55 
146 

27.4 
72.6 

Ethnicity 

Amer. Indian/Alaska 
Native 
Asian 

Black/African American 
Hispanic/Latino 
Middle Eastern 
Pacific Islander 
White/Caucasian 
Vietnamese 
Multiracial 
Other 
Unknown 

4 
22 
2 

135 
0 
2 
8 
3 
9 
2 
14 

2.0 
10.9 
1.0 
67.2 
0.0 
1.0 
4.0 
1.5 
4.5 
1.0 
7.0 

Primary Language 

Arabic 
English 
Farsi (Persian) 
Filipino (Tagalog) 
Korean 
Mandarin (Putonghua) 
Spanish 
Vietnamese 
Other 
Unknown 

0 
102 
2 
0 
0 
0 
76 
5 
2 
14 

0.0 
50.7 
1.0 
0.0 
0.0 
0.0 
37.8 
2.3 
1.0 
7.0 

1 The counts for specific demographic variables may be less than the total number of children entered into the 
Commission’s Data Collection and Reporting System. This typically occurs because survey respondents decline 
to answer a specific question, or an error in data entry results in an out-of-range value that must be deleted. 
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Table 3. Services Provided by Think Together 
Strategic Plan 

Outcome 
Service Client

s 
Serve

d 

Number 
of 

Services 

EL.1 Increased all 
children’s 
developmental skills to 
be proficient learners 
in school 
 

Children read to at physicians' offices or clinics 3,420 458 
Parents participate in a program designed to increase 
the frequency of reading at home 

2,478 51,487 

Parents receive literacy information/assistance in 
waiting rooms or community events 

8,103 1,935 

Books distributed to children N/A 103,028 
New and used books collected for distribution N/A 130,940 
Children participating in early literacy programs 32,260 81,269 

EL.2 Increased 
quality of early care 
and education 

Children receive enhanced evidence-based school 
readiness services through early education programs 

865 19,274 

Parents participate in a drop-in, family-focused early 
learning program (i.e., Learning Link) 

155 765 

Children participate in a drop-in, family-focused early 
learning program (i.e., Learning Link) 

173 739 

Providers are given resources and early intervention 
strategies for appropriate early care and education 
practices 

269 282 

EL.3 Increased early 
educator, parent and 
caregiver knowledge 
and skills to promote 
children’s readiness 
for school 

Parents receive tools, resources, information and/or 
training needed to transition their child to school 

222 27 

CB.1 Maximize all 
sustainability 
activities 

Number of volunteers recruited 1,307 1,307 

CB.2 Increase access 
and efficiency, quality 
and effectiveness 

Developing partnerships, coordinating and 
collaborating with other agencies to improve service 
delivery 

N/A 30 

Present best/innovative practices N/A 6 

Provide trainings to build the capacity of the agency to 
increase quality services (including STEM related 
activities) 

44 28 
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Table 4 Service Outcomes (SOQs) for Think Together 
Key Strategic Plan Objectives SOQ Results 

Early Learning 
• 75% of typically developing children 

are effective learners in literacy 
• 23.3% of children knew none of the alphabet 

letters by name at the beginning of services 
compared to only 15.3% at the end of services 

• 75% of typically developing children 
are effective learners in literacy 

• 85.4% of children could identify his or her written 
name at the end of services, compared to only 
64.8% at the beginning of services 

• 75% of typically developing children 
are effective learners in literacy 

• 97.7% of children had familiarity with books at 
the end of services, compared to 92.7% at the 
beginning of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 93.2% of children could count a group of three to 
five objects by touching each object at the end of 
services, compared to 84.0% at the beginning of 
services. 

• 80% of typically developing children 
are effective learners in numeracy 

• 92.2% of children could correctly name at least 
two shapes at the end of services, compared to 
only 78.7% at the beginning of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 80.0% of children could recite more than five 
numbers in order at the end of services, 
compared to only 57.3% at the beginning of 
services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 77.6% of parents taught their children letters, 
numbers, or words at least three times in the prior 
week at the end of services, compared to 68.8% at 
the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 94.1% of parents talked with their child about 
daily activities at least three times in the prior 
week at the end of services, compared to 89.4% at 
the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 94.1% of parents felt they had sufficient 
information and support for their child to attend 
Kindergarten at the end of services, compared to 
86.7% at the beginning of services 

Healthy Children 
• Increase to 100% the number of 

children with health coverage 
• 100% of children served had health insurance at 

the end of services (compared to 100% at the 
beginning of services) 

• Increase to 100% the proportion of 
children who have a health care home 

• 95.2% of children had a medical health home at 
the end of services (compared to 95.2% at the 
beginning of services) 
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Boys and Girls Club of Garden Grove 

In fiscal year 2016/17, the Commission’s investment in Boys and Girls Club of Garden 
Grove produced the following services for children ages birth through five: 

Table 1. Aggregate Data for Boys and Girls Club of Garden Grove 

 Children Ages 0-5  Family Members  Service Providers 
Number of people 
receiving services 

471 387 44 

Number of services 
provided 

1,612 1,190 93 

    

Table 2. Description of Children Served in FY 16/17 by Boys and Girls Club of 
Garden Grove (N=471) 

Variable 
Considered Category Label Count1 Percent 

Age at most recent 
interview  

Under Three 
Three through Five 

288 
183 

61.1 
38.9 

Ethnicity 

Amer. Indian/Alaska 
Native 
Asian 

Black/African American 
Hispanic/Latino 
Middle Eastern 
Pacific Islander 
White/Caucasian 
Vietnamese 
Multiracial 
Other 
Unknown 

0 
47 
0 

298 
0 
0 
40 
53 
3 
30 
0 

0.0 
10.0 
0.0 
63.3 
0.0 
0.0 
8.5 
11.3 
0.6 
6.4 
0.0 

Primary Language 

Arabic 
English 
Farsi (Persian) 
Filipino (Tagalog) 
Korean 
Mandarin (Putonghua) 
Spanish 
Vietnamese 
Other 
Unknown 

0 
219 
2 
2 
0 
2 

176 
38 
30 
2 

0.0 
46.5 
0.4 
0.4 
0.0 
0.4 
37.4 
8.1 
6.4 
0.4 

1 The counts for specific demographic variables may be less than the total number of children entered into the 
Commission’s Data Collection and Reporting System. This typically occurs because survey respondents decline 
to answer a specific question, or an error in data entry results in an out-of-range value that must be deleted. 
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Table 3. Services Provided by Boys and Girls Club of Garden Grove 
Strategic Plan 

Outcome 
Service Client

s 
Serve

d 

Number 
of 

Services 

HC.2 Increased 
percent of children 
receiving 
developmental / 
behavioral screenings 
at milestone ages with 
linkage to appropriate 
services 

Children receive developmental and/or behavioral 
screening using evidence-based screening tools (i.e., 
PEDS, ASQ, ASQ-SE, MCHAT, Child Behavior 
Checklist) 

588 588 

HC.4 Increased 
percent of children 
growing up in healthy 
and safe environments 

Parents receive speech and language services 2,328 2,328 

EL.2 Increased 
quality of early care 
and education 

Children receive enhanced evidence-based school 
readiness services through early education programs 

825 4,248 

Providers are given resources and early intervention 
strategies for appropriate early care and education 
practices 

141 684 

EL.3 Increased early 
educator, parent and 
caregiver knowledge 
and skills to promote 
children’s readiness 
for school 

Parents receive tools, resources, information and/or 
training needed to transition their child to school 

636 5,802 

SF.3 Increased 
parent knowledge 
and skills to help 
prepare children to 
reach their optimal 
potential 

Parents participate in a parenting education class or 
series on  healthy child development 

63 96 

SF.4 Increased 
access to and 
availability of family 
support services 
and resources 

Parents receive follow up on referrals and services are 
accessed 

495 1,644 

CB.1 Maximize all 
sustainability 
activities 

Dollar amount raised from program fees/revenue N/A $936 
Dollar amount raised from individual donations N/A $0 

Dollar amount raised from Foundation donations N/A $0 
Dollar amount raised from government funds/grants N/A $0 
Dollar amount of in-kind contribution generated N/A $26,320 
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Strategic Plan 
Outcome 

Service Client
s 

Serve
d 

Number 
of 

Services 

Dollar amount received by leveraging Commission 
dollars 

N/A $1 

CB.2 Increase access 
and efficiency, quality 
and effectiveness 

Developing partnerships, coordinating and 
collaborating with other agencies to improve service 
delivery 

N/A 17 

Table 4. Service Outcomes (SOQs) for Boys and Girls Club of Garden Grove 
Key Strategic Plan Objectives SOQ Results 

Early Learning 
• 75% of typically developing children 

are effective learners in literacy 
• 55.0% of children knew none of the alphabet letters by 

name at the beginning of services compared to only 5.0% at 
the end of services 

• 75% of typically developing children 
are effective learners in literacy 

• 55.5% of children could identify his or her written name at 
the end of services, compared to only 31.6% at the 
beginning of services 

• 75% of typically developing children 
are effective learners in literacy 

• 100% of children had familiarity with books at the end of 
services, compared to 100% at the beginning of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 78.9% of children could count a group of three to five 
objects by touching each object at the end of services, 
compared to 63.2% at the beginning of services. 

• 80% of typically developing children 
are effective learners in numeracy 

• 78.9% of children could correctly name at least two shapes 
at the end of services, compared to only 70.0% at the 
beginning of services 

• 80% of typically developing children 
are effective learners in numeracy 

• 55.0% of children could recite more than five numbers in 
order at the end of services, compared to only 47.4% at the 
beginning of services 

• 75% of typically developing children 
are socially competent 

• 100% of children could follow simple two-step oral 
directions at the end of services, compared to 90.0% at the 
beginning of services 

• 75% of typically developing children 
are socially competent 

• 94.1% of children cooperated with the daily classroom 
routine most of the time at the end of services, compared to 
100% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 95.0% of parents taught their children letters, numbers, or 
words at least three times in the prior week at the end of 
services, compared to 80.0% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 95.0% of parents played with toys or games indoors at least 
three times in the prior week at the end of services, 
compared to 95.0% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 

• 89.5% of parents went on outings with their child at least 
three times in the prior week at the end of services, 
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Key Strategic Plan Objectives SOQ Results 
school compared to 89.5% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 94.4% of parents talked with their child about daily 
activities at least three times in the prior week at the end of 
services, compared to 85.0% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 83.3% of parents played, games, sports or exercised with 
their child at least three times in the prior week at the end 
of services, compared to 80.0% at the beginning of services 

• Increase parents’ knowledge and 
involvement in preparing children for 
school 

• 76.4% of parents felt they had sufficient information and 
support for their child to attend Kindergarten at the end of 
services, compared to 84.2% at the beginning of services 

Healthy Children 
• Increase to 100% the number of 

children with health coverage 
• 100% of children served had health insurance at the end of 

services (compared to 100% at the beginning of services) 
• Increase to 100% the proportion of 

children who have a health care home 
• 100% of children had a medical health home at the end of 

services (compared to 94.7% at the beginning of services) 
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Orange County Department of Education 

In fiscal year 2016/17, the Commission’s investment in the Orange County Department of 
Education produced the following services for children ages birth through five: 

Table 1. Aggregate Data for Orange County Department of Education 

 Children Ages 0-5  Family Members  Service Providers 
Number of people 
receiving services 

0 0 434 

Number of services 
provided 

0 0 3 

    

Table 2. Services Provided by the Orange County Department of Education 
Strategic Plan 

Outcome 
Service Clients 

Served 
Number 

of 
Services 

EL.1 Increased all 
children’s 
developmental skills to 
be proficient learners 
in school 
 

Participate in MIND Institute Early Math Program 
(preschools) 

N/A 21 

Providers participate in Building Blocks of 
Communication 

71 71 

CB.2 Increase access 
and efficiency, quality 
and effectiveness 

Developing partnerships, coordinating and 
collaborating with other agencies to improve service 
delivery 

N/A 15 

Public information and outreach campaigns to increase 
community awareness of an issue or promote 
awareness of access to services 

N/A 5 

Provide trainings to build the capacity of the agency to 
increase quality services (including STEM related 
activities) 

434 3 

	
 

 
 
 
 


